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Resumo

O atual debate sobre identidade e a diferenca estd associado ao processo de transformacao
social. Nesta perspectiva, a identidade € construida a medida que os sistemas de significacdo e
representacao cultural se ampliam permitindo ao sujeito localizar-se de diferentes formas na
sociedade. Por outro lado, a discussdo educacional é como o curriculo influencia nas
identidades de forma a reproduzir as relagdes de poder. Diante deste quadro, realizamos uma
pesquisa com objetivo de investigar quais posi¢des os sujeitos assumem diante das préticas
discursivas da Educagdo Fisica e como estas podem contribuir para a constituicdo de
identidades e a enunciacdo da diferenca. A fundamentacdo tedrica baseou-se nas andlises
produzidas no campo dos Estudos Culturais, priorizando as reflexdes sobre a identidade
cultural e as discussdes sobre o curriculo. Relacionamos estas temdticas com as praticas
curriculares da Educacdo Fisica a partir das criticas de alguns autores da 4drea que embasam
suas obras nas Ciéncias Humanas. O método de pesquisa empregado foi a coleta de historia
de vida divulgado por Poirier et.all. (1999). Foram realizadas entrevistas com pessoas
escolarizadas e buscou-se subsidio, em suas histdrias de vida, para estabelecer relacdes entre
as atividades vividas nas aulas e a constru¢do da identidade. Como resultado, pudemos inferir
que, além da afirmacgdo das identidades hegemonicas, cada sujeito atribuiu as suas praticas
significados diferentes, e que a luta pela validagcdo de suas formas de ser confrontaram-se com
relacdes de poder, privilégios e desigualdades construidos na cultura escolar. Consideramos
que, dentro dos pressupostos das teorias educacionais atuais, a busca pelo rendimento e a
superagdo — caracteristicos de abordagens tecnicistas - facilita apenas aqueles que ja trazem
determinados saberes validados socialmente, deixando lentamente a margem do
conhecimento os que nao se apresentam de forma hegemonica. Além disso, percebemos que
as proposi¢des das abordagens criticas ndo colocam em cheque as questdes que permeiam a
sociedade multicultural em que vivemos. Pois, nesta pesquisa, pudemos inferir que o aumento
de manifestacdes culturais nas aulas, sua contextualizacdo histdrica e valorizacdo da
pluralidade cultural ndo constituem condi¢des suficientes para os grupos subordinados
lutarem para serem representados no jogo do poder cultural. Perante nossas andlises,
inferimos que as relacdes culturais entre grupos dominantes e subordinados implicam na
construcdo de repertérios de resisténcias, e, estes ocorrem em um campo de luta pela
significacdo. As praticas culturais de transgressdo e resisténcia presentes no curriculo da
Educacgdo Fisica desestabilizam, porém, ndo conseguem deslocar a ordem hierdrquica que
regula qualquer dominio cultural, e que se expressa nas aulas deste componente por meio da
proficiéncia, do saber fazer mais proximo das representacoes dominantes das técnicas
esportivas. Diante deste quadro, supomos também que, € prépria configuracio e
especificidade da Educagdo Fisica que contribui para constru¢do de relagdes assimétricas de
poder no interior da suas aulas e que estas se ampliam para outras esferas da cultura escolar.

Palavras chave — Educacao Fisica, curriculo, poder , identidade e diferenca.



Abstract

The present debate about identity and difference is associated to the process of social
transformation. By this perspective the identity is constructed as the systems of meaning and
cultural representation broaden, allowing the subject to locate himself in different forms in
society. On the other hand, the educational discussion is how the curriculum influences the
identities in such a way to reproduce the relationships of power. Facing this we developed a
research with the objective of investigating which positions the individuals take in the
presence of the discursive practices of Physical Education e how can these contribute to the
constitution of identities and the enunciation of the difference. The theoretical ground was
based on the analyses produced in the field of Cultural Studies, prioritizing the reflection
about the cultural identity and the discussions of the curriculum. We related these themes with
the curricular practices of Physical Education from the starting point of critics of some
authors of the area that based their work in the Human Science. The method used in the
research was the compilation of life history told by Poirier et. all. (1999). Interviews were
done with educated people and subsidy were searched, in their life history, to establish
relationship between the lived activities in the classroom and the construction of identity. As a
result we were able to infer that beside the affirmation of hegemonic identities, each
individual gave different meanings to the practices, and the struggle for validation of its forms
of being, confronted with the relationship of power, privileges and inequalities constructed in
the Scholar Culture. We considered, in the presumptions of the present educational theories,
the search results and overcome — characteristic of the technical approach — facilitate only
those that already bring determined knowledge socially valid, leaving slowly on the boarder
of knowledge those that do not present themselves in a hegemonic form. Furthermore, we
perceive that the propositions of the critical approaches do not confront the questions that
consent with the multicultural society in which we live. In this research we could infer that the
increase of the cultural manifestations in the classrooms, its historical context and the value of
culture plurality do not constitute sufficient conditions for the subordinate groups to stand up
to be represented in the game of cultural power. By our analyses we inferred that the cultural
relationships between dominant and subordinate groups imply in the construction of
repertories of resistance, these occur in a field of struggle for meaning. The cultural practices
of transgression and resistance present in the curriculum of Physical Education tremble,
although they are not able to dislocate the hierarchic order that regulates any cultural domain,
and that express itself in the classrooms of this component through proficiency, through the
knowledge of doing best the dominant representation of sport techniques. Facing this, we also
suppose that the Physical Education configuration and specificity contribute to the
construction of asymmetrical relationship of power inside the classrooms and these broaden to
other spheres of scholar culture.

Key words: Physical Education, curriculum, power, identity, difference



